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4 he overall purpose of this paper is to ex-
plore three related themes: (a) feminist
s | philosophy and philosophy for children
EEEENE have much in common including pedago-
gy, an inclusive orientation and fallibilist but
critical epistemology, (b) both feminism and phi-
losophy for children benefit from a close reading
of Peirce, but only philosophy for children draws
explicitly on Peirce, and (c) because of this com-
mon bond feminist philosophy and philosophy
for children provide place to stand against the
postmodern retreat to texts.

Not long ago, Richard Rorty was speaking at
Inter-Continental University in Mexico City and
voiced the view that feminist philosophy would
do well to look to the pragmatists for a theoreti-
cal underpinning of their own work. One thesis
of this paper is that they would find much in the
work of Charles Sanders Peirce that would be
helpful in working out a feminist theory of self,
epistemology, ethical and educational theory!

Both elementary school philosophy and femi-
nist philosophy have much in common in terms
of theory and practice. In many ways they share
a philosophical framework that can be viewed
historically as a response to the tensions and
contradictions of the 1960s. Today there is a
growing consensus among philosophers that
much of the history of philosophy would look
very different if certain suppressed voices, the
voices of the poor, the voices of ethnic-minorities

and the voices of women had been taken into ac-
count. In the last ten years, elementary school
children have been doing philosophy in thou-
sands of classrooms around the world. 25,000
children alone in Brazil do philosophy as part of
their regular school day, and close to half that
number of children in Australia, Québec and
Spain do the same. The existence of philosophy
in the lower schools has now given rise to the
view that perhaps the history of philosophy
would also look very different if children’s philo-
sophical views had been taken into account.
Study of the philosophical dialogues in classroom
communities of inquiry, many of them published
in Thinking and Analytic Teaching, attest to the
fact that not only can children do philosophy
well when guided by a teacher who knows what
she is doing, but that they are most capable of
creating original alternative theories that, in cer-
tain contexts, give a new dimension to philoso-
phy itself.

The past 22 years of practice in classrooms
have shown that children are not only capable of
mastering formal and informal logic and the vari-
ous components of critical thinking often faster
than their teachers, but that they have an ingeni-
ous disposition for the creation of metaphysical,
ethical and aesthetic inquiry. The younger the
children are, the more fresh and unique their
views and the more successful they become in a
relatively short time in philosophizing well to-
gether. One has only to look at the video tapes of
Professor Thomas Jackson of the University of
Hawaii working with first graders over the peri-
od of one year to see that children are quite capa-
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ble of doing philosophy well. Certain rules of
procedures become routine and dispositions of
tolerance, listening attentively, critical question-
ing and inquiry as well as the generation of origi-
nal alternative views are fostered and reenforced
with every experience of doing philosophy in the
classroom.

A study of both movements — feminism and
philosophy for children — reveal striking similar-
ities with regard to philosophical assumptions.
Both stress the discovery of meaning and the ad-
vantage of taking many perspectives into ac-
count in coming to know. Both pay particular at-
tention not only to the content under discussion,
but to the way we do philosophy — the ethical,
political and social implications of the process.
Both reject Cartesianism with its stress on clear
and distinct ideas divorced from human experi-
ence and its assumed dichotomies of body and
mind, subject and object. Both tend to see the
self as relational and social. Both use the narra-
tive as a valuable tool in motivating philosophi-
cal inquiry. In children’s philosophy, the class-
room community of inquiry is the pedagogy. in
feminist philosophy, a similar procedure prevails.
Stress is on cooperative rather than competitive
inquiry, perspectivism, respect for persons, com-
munal reasoning as an arbitrator, evaluation of
criteria, norms and ideals against the backdrop of
human experience. Both see all theories as value-
laden creations that continually must be tested
against the experience of children, women and
men as well as the rest of nature.

In this time of post-modern theory, both stand
for the efficacy of communal reasoning and its
ability to improve the world. Both reject the no-
tion that reason is impotent. The post-modern
retreat to the text has a political dimension that
is unacceptable to both women and children
who are just beginning to discover their rights
and their rightful place in the world of intellectu-
al conversation and decision-making. The aban-
donment of trust in the efficacy of reasonable in-
quiry can be accompanied by a loss of hope and a
sense of resignation, a nihilist position that there
is nothing to be done in making the world more
reasonable because nothing can be done. At a
time when the weight of reasonable inquiry sus-
tains prescriptions for the granting of children’s
and women’s rights — rights they have never en-
joyed before — it is counterproductive to accept
a view of philosophy that claims that communal
reasoning is impotent. Women and children do
not have to claim absolute, a-historical validity
for their views — the products of their commu-
nal inquiry. Their reasoning can be justified on
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the grounds that it has the capacity to offer dif-
ferent perspectives, illuminate existing social and
political relations, and show the deficiencies of
solely male adult perspectives.

Rather than signalling the end of philosophy as
many of the Post-moderns claim, philosophy for
children and feminism has the capacity for
breathing new life into the discipline. The ideal
of absolute intellectual purity and belief in the
possibility of unmediated knowledge of the
world are passing out of the discipline. Feminism
and philosophy for children are offering coherent
alternatives to the old ideals.?

PEIRCE'S CONCEPTION OF THE SELF

A study of the collected works of Charles
Sanders Peirce sheds light on the community of
inquiry, reason’s role (induction, abduction and
deduction) in bringing about a more reasonable
world and the nature of the self-in-community
— three fundamental ideas that underlie philoso-
phy for children, its pedagogy and its stress on
the social nature of the self. One need only to
study the seven novels of philosophy for children
and the various manuals to see Peircean ideas in
chapter after chapter: the nature and importance
of inquiry, the importance of fallibilism, the role
of logic, the importance of the cultivation of
good habits as a means of self-control, the social
construction of knowledge, the role of the aes-
thetic'in ethical inquiry and many more. Philoso-
phy for children assumes with Peirce that it is
immersion into logical, ethical nd aesthetical in-
quiry that can provide children with the norms
and ideals that they need to make wiser judg-
ments about their own lives. For Peirce, it is this
immersion that will help each child discover:
“How feeling, conduct and thought ought to be
controlled, supposing them in a measure to be
subject to self-control, exercised by self-criticism
and the purposive formation of habits.”

In feminist writings, there is little conscious-
ness of how the philosophy of Peirce is, in accord
with feminist views and could help resolve many
of the inner contradictions that have emerged in
feminist writings on epistemology, the commu-
nity and the self.* Some American feminists, for
example, Evelyn Fox Keller, Naomi Scheman and
Jane Flax have been drawn more to the British
object-relations school, which emphasize the de-
velopment of the self in relation to othets. Often
elaborating on the work of Nancy Chodorow,
they have developed a fertile theoretical frame-
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work for exploring gender differences in early in-
fant development, and their implications for
male-dominated culture. The central target of
criticism here as been the overvaluing of autono-
my in our Western models of reason. But it is
Catherine Keller in her From a Broken Web: Separ-
ation, Sexism and Self, who stresses the relational
aspect of the self from a philosophical frame-
work, in her case a Whiteheadian framework.

For both Peirce and Whitehead, the self is a
process of growth that only makes sense in rela-
tion to the others that influence it. Further, the
self grows only as it increases its own capacity
for self-control over one’s own conduct. Unlike.
Amelie Rorty, who thinks of the self as a posses-
sor of properties, and persons as unified centers
of action, choice and control — the unit of both
legal and theological responsibility, Peirce as-
cribes the characteristics of Rorty’s persons to
selves. The ultimate criterion which guides one’s
self-control is reasonableness and this reasonable-
ness develops within community. For Peirce, “to
be a self is to be a possible member of some com-
munity.”s To think of the self as independent of
society doesn’t make sense to Peirce. Each indi-
vidual self is continually in the process of creat-
ing and defining her own identity through her
give-and-take with the natural world and other
people. “No mind can take one step without the
aid of other minds.” In this sense, all selves are
inter-dependent.

Peirce thought of the self as a sign. This sign is
in the process of continual growth by means of a
dialogue one conducts with oneself and others.
Such dialogues are of such intimacy with what
one calls the self that they can be compared, he
thought, with personal beings:

Two things here are all important. The first is
that a person is not absolutely an individual.
His thoughts are what he is saying to himself,
that is, is saying 1o that other self that is just
coming into life in the flow of time. When one
redsons, it is that critical self that one is trying
to persuade... The second thing 10 remember is
that man’s circle of society (however widely or
narrowly this phrase may be understood) is a
sort of loosely compacted person, in some
respects of a high rank than the person of an
individual organism.”

Thinking is a process of internal dialogue for
Peirce. When the self thinks, there are always
two selves operating; the critical self and the in-
novative self. When the self thinks it is the criti-
cal self that the innovative self is trying to per-

suade. The former represents the habits of a per-
son, the latter a challenge to these habits. The
claim that thought is a form of internal dialogue
and that dialogue presupposes a community in
which there are standards and norms for dis-
course is one of the fundamental insights of
Charles Peirce which is later built upon by
George Herbert Mead, John Dewey and Lev Vy-
gotsky. Since the innovative self is always in dia-
logue with the critical self, there is a real sense in
which we are always a mystery to ourselves — it
is as if we are never quite sure of who we will be
tomorrow.

At the beginning of his career, Peirce thought
of the human personality as a coordination of
ideas. Later, however, he came to see the person-
ality as a unity of habits. To have a habit is to
say I will behave in a certain way always given
certain conditions. These habits may be positive
or negative and are subject to change upon reflec-
tion and experience. Throughout all of his writ-
ings, however, Peirce viewed their self as (a)
oriented towards the future and (b) representing
a developmental teleology, a pursuit of purposes
in which genuinely novel purposes can and do
emerge and (c) during any moment of its life, the
self is first and foremost a process in which some
species of meaning is also evolving.

Peirce through that the human self is not con-
fined to the body. Since the self is a sign, it can
be compared to a word. Like words, it is possible
that minds can be in two places at one time:

But are we shut up in a box of flesh and
blood¢ When [ communicate my thoughts and
nty sentiments 1o a friend with whom I am in
full sympathy, so that my feelings pass into
him and I am conscious of what he feels, do I
not live in his brain as well as in my own.
True, my animal life is not there; but my soul,
my feeling, thought, attention are. If this be
Hot 50, @ man is not a word, it is true but some-
thing poorer. There is a miserable, materialis-
tic and barbarian notion according to which a
man cannot be in two places at once, as
though he were a thing. ‘

A word may be in several places at once...
because its essence is spiritual; and I believe
that a man is not inferior to the word in this
respect.®

In his later thought, Peirce not only saw the
self as an evolving sign but as a center of purpos-
es and power, the power of autonomous self-
control. To be a self is to be a person who con-
trols her own behavior in accordance with her
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own ideals. Peirce draws a distinction between
power as self-controf or autonomy and power as
force, especially force over others.

What the pragmaticist adores, if he is a
good one, is power, not the same power of
brute force, which, even in its own
specialty of spoiling things, secures such
slight results; but the creative power of
reasonableness which subdues all other
powers and rules over them with its
sceptre, knowledge and its globe of love.®

Peirce thought that all human beings are capa-
ble of evolving into autonomous selves or agents
given the right education directed toward the
cultivation of threevery distinct powers:

The first of these is composed of powers of
feelings, or say, of consciousness, of being or
becoming aware of anything. The second
consists of powers of action, that is to say, of
really modifying something... The third power
consists of powers of taking habits which, by
the meaning of the word includes getting rid of
them, since, in my nomenclature a *habit’ is
nothing but a state of “‘would-be’ realized in
any sort of subject that is itself real. In other
words, a person — a full person — must
possess the capacities 1o feel, to act and to
learn. 10

An education that empowers the child to “feel,
to act and to learn” is one that provides her with
the tools that she needs to become a full person.
A person’s capacities to accomplish new and un-
dreamt of — wonderful things — is limitless. In
Peirce’s view, most of us accomplish only a small
fraction of what we are capable. Certain things
are beyond our control — hurricanes, blizzards,
some diseases — all of which can incapacitate
us. But given a supportive environment and the
ability to control our own behavior, most of us
could accomplish much more than we do. To live
in community is to increase our possibilities of
accomplishing more. It is the community that
helps us gain more and more self-control over
ourselves as we grow. Richard Berstein points
out that for Peirce, there are five degrees or levels
of self-control, three of which that can be culti-
vated in the educational process:

1. inhibitions and coordinations that escape

our consciousness
2. instinctive modes of self-control |
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3. self-control that results from training and
the socialization process in general

4. power to control self-control, as when a
person becomes one’s own training master
in terms of moral rules

5. power to control one’s control of self-
control. This power comes into being
when one undertakes to reflect with oth-
ers upon and improve one’s rules of con-
duct through communal inquiry. Each
time a classroom community of inquiry
engages in logical, ethical or aesthetic in-
quiry there is the possibility that a child
may practice the power of controlling her
control of self-control.1*

To speak of the essential self, or the real self,
only makes sense to Peirce if one thinks of it as
an achievement rather than as a discovery of
something already there. The self is something
that comes into being as we consciously impose
habits, control of these habits and control of the
control of these habits in our everyday conduct.
This control is always guided by the norms, cri-
teria and ideals that we have come to accept for
ourselves as worthwhile. To be educated is to be
given the opportunity to inquire with others into
the disciplines of logic, ethics, metaphysics and
aesthetics so as to discover for ourselves the
norms, criteria and ideals that we want to live
by. It is in this sense that we can envision the
self as growing in self-control and wisdom, and
becoming critically aware of one’s own imperfec-
tions. The wonderful thing about being human
is our ability to self-correct.

For Peirce, the eternal forms of Plato are the in-
trinsically admirable ideals that we come to re-
spect as we inquire with others into the domains
of philosophy. Moreover, it is not a totally active
process. Yes, we have to do our part. We have to
learn how to think well, listen to others, gener-
ate alternative views, identify assumptions, read
the works of others and immerse ourselves in the
various disciplines. Further, we have to internal-
ize the process of inquiry so that when we are
alone we can continue to inquire with ourselves.
It is hard work. However, as the process goes on,
the ideals themselves begin to exert a pull or an
attraction upon us to which we either respond or
don't respond. Peirce assumed that most of us
cannot resist the pull. Further he subsumed all
ideals under the growth of concrete reasonable-
ness in the world. it is, he thought, by commit-
ting oneself to the ideal of reasonableness that
the self becomes itself in its fullness. It is at this
point that the human being can think of herself
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as a conscious agent cooperating with all of na-
ture to grow new ideas, new institutions, new
mores, new values that will help the world be-
come more humane, more reasonable, more
beautiful.

If the self can only realize itself through its
commitment to ideals and if the commitment to
even higher ideals paradoxically requires more
and more surrendering of the self (or ego), then it
follows for Peirce that the coherent, integrated
self can only emerge when the unreflective, self-
ish, grasping ego is overcome. In his view, the
selfish, grasping self rests upon the most vulgar
delusion of vanity. Its self-absorption ultimately
leads to self-destruction. On the other hand, the
self-that-has-been-overcome by means of self-
control is an autonomous power capable of dedi-
cating herself to the creation of a more beautiful
world.

Peirce holds a view of the self as an agent that
is brought into being through struggle for self-
control and self-correction. His view renders a vi-
sion of the self in community as an instrument
through whom the ideal of reasonableness be-
comes concretely embodied in reasonable habits,
reasonable goals, reasonable arrangement sin so-
ciety that serve the growth of all people. In our
capacity as instruments, we are signs — means
by which nature itself is evolving into something
characterized by mind. In this sense, the purpose
of the self is to serve. Concrete reasonableness,
its embodiment in the world, is what we are all
about. It is to be distinguished from rationality
that can be rigid, merely deductive, a-historical
and uncreative of new criteria, norms and values.
The post-modern loss of faith in communal rea-
soning would make little sense to Peirce for
whom selves were part of nature and nature it-
self is always evolving into something more rea-
sonable.

EPISTEMOLOGY-IN-COMMUNITY

Charles Peirce was a fallibilist. He thought
that all human thought is limited and therefore
all good thinkers are those who habitually look
to correct themselves, to discover the limitations
of their own views and theories. The method he
advocated was one of continual communal in-
quiry.

Fallibilism means that persons must internal-
ize the fact that their views are probably wrong
— or at least very limited. This internalization
gives rise to the disposition of open-mindedness

and critical thinking together as a willingness to
welcome new horizons, new conceptual frame-
works in which to view reality. Knowing, for
Peirce, presupposes involvement in a social pro-
cess replete with rules of compliance, norms of
assessment and standards of excellence that are
humanly created. Although humans aspire to un-
mediated knowledge of the world, they will nev-
er attain it. Such direct access is not possible.
The only mode of finding out that has any credi-
bility is through theory-laden hypotheses that or-
ganize and structure our observation by accord-
ing means to observed events and bestowing
relevance and significance upon the phenomena.
It is human perception combined with social
convention that is involved in all strategies for
problem-solving and identifying methods by
which to test the validity of proposed solutions.
Knowledge then is a convention rooted in practi-
cal judgments of a community of fallible inquir-
ers who struggle to resolve theory-dependent
problems under specific historical conditions. No
investigation, no matter how contextual or criti-
cal or self-conscious can escape the fundamental
conditions of human inquiry. This is the basis for
fallibilism itself.

However, this is not reason to despair. Science,
social science and the humanities can still make
progress — progress that is always open to revi-
sion. Because our cognition is always theoretical-
ly mediated, the world captured in human in-
quiry and designated as factual is always
something that one can question. A fact for
Peirce is essentially contestable. If our view of
the order of things were to change, it follows
that what we consider factual would also
change.®?

For Peirce, like modern feminists, there is no
such entity as the objective knower, a self who
experiences the world independent of the social
community to which she belongs. What is in-
volved in any knowing is always heavily depen-
dent on what questions are asked, what kind of
knowledge is sought, what assumptions are tak-
en for granted, what perspectives are taken into
account and the context in which the inquiry is
undertaken.

A Peircean view of cognition as human com-
munal inquiry — human practice — has a great
deal to offer feminist philosophy, as well as phi-
losophy for children. It can provide an explana-
tion of adult male bias within dominant
thought, while at the same time examining the
specific processes by which knowledge has been
constituted within this tradition. It can explore
the effects of the exclusion of women and chil-
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dren from the inquiry process itself. A whole
slew of reconsiderations of traditional epistemo-
logical problems such as relativism, perspecti-
vism, the role of emotions and body in knowl-
edge, the possibility of ultimate foundations and
so on — is opened up. This is not to say that de-
tachment, clarity and precision will cease to have
any value in the process of understanding. But
perhaps modern feminist philosophers are more
than willing to agree with Kant that objectivity
itself is the result of human communal structur-
ing and that vagueness as well as specificity, the
particular as well as the general, tentativeness
and valuation are essential to good thinking.

Thus women and children are raising different
questions, challenging dominant views, posing
different issues while at the same time attending
to the method of inquiry adequate for a consider-
ation of these issues, can contribute significantly
to the development of a more comprehensive un-
derstanding of human experience, the world and
philosophical inquiry itself. Fallibilism assures
the community of inquiry of children and/or
women that they are themselves always working
within a framework of references that could
change, while, at the same time, are calling the
dominant tradition into question. Since there is
no absolute certainty, all proposed ideas must be
tested against the changing experience of reality
and the verdict must often be delayed. Although
Peirce does posit truth at the end of all inquiry —
he reminds us that it will only come at the end
of infinite inquiry by an infinite number of in-
quirers working together in community.

_ Peirce’s view of cognition has metaphysical
implications. While ideas are fallible and emerge
through communal, tentative probings, they also
form themselves into habitual patterns. Peirce
was always struck by the power of habit to mold
and govern the process of inquiry itself. Underly-
ing a belief in the habitual structure of ideas is
his metaphysical view that nature itself is evolv-
ing into certain patterns that can also be de-
scribed as habits. The so-called laws of nature are
such habits that prevail at a given cosmic epoch.
These habits are subject to change across long
stretches of time and can reform themselves into
novel patterns. The centrality of the concept of
habit in cosmology, epistemology and ethics pro-
vides Peirce with a justification for both fallibil-
ism, continual inquiry and hope in the efficacy of
human reason.
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THE COMMUNITY OF INQUIRY
AND EVOLUTIONARY LOVE

For Peirce, pragmatism is future-directed and
always open to novelty. One assumes that reali-
ty can never be adequately known by an individ-
ual inquirer Since knowledge is fallible and since
nature itself is subject to novel variation (Peirce’s
doctrine of tychism), the individual must rely on
others for some form of reliable knowledge. For
Peirce, the community of inquiry is the most ad-
equate horizon for the quest for knowledge.
Peirce thought reality can only be determined by
sign series — that is, it can only be discovered by
a community as it works across long stretches of
time.

The real, then, is that which sooner or later,
information and reasoning would finally
result in, and which therefore is independent
of the vagaries of me and you. Thus, the very
origin of the conception of reality shows that
this conception essentially involves the notion
of a community - without definite limits and
capable of a definite increase of knowledge.
And so these two series of cognition — the
real and unreal — consists of those which, at
a time sufficiently future, the community vill
always continue to reaffirm and of those
which, under the same conditions, will ever
after be denied '3

Philosophy for children defines a community
of inquiry as a group of people who are willing to
deliberate cooperatively and collaboratively in a
self-reflective and critical manner about an issue
of concern to all of them. It need not be a scien-
tific concern. Such a community is characterized
by dialogue that is fashioned collaboratively out
of the reasoned contribution of all the partici-
pants. in such a community, participants learn
to object to weak reasoning, build on strong rea-
soning, care for each other as well as the proce-
dures of inquiry, accept responsibility for making
their contributions within the context of others,
follow the inquiry where it leads and collabora-
tively engage in self-correction. Such individuals
come to take pride in the accomplishments of
the group, as well as oneself.

When Peirce talked of the community of in-
quiry, he had in mind primarily an ideal group of
dedicated persons pursuing a self-correcting
method of scientific investigation. It is self-
correcting in the sense the objectivity lies not
with the individual member but in the activity
and deliberation of the entire community. Such a
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community combines many insights and talents
in order to arrive at some consensus, that itself,
is tested against experience and recognized as
tentative. Although Peirce was primarily think-
ing of scientific inquiry, the concept of commu-
nity of inquiry was always innovated for him be-
cause it implies commitment to self-correction
and critical reasoning. In such a community, all
knowledge claims become subject to further
analysis and evaluation. The community learns
to welcome counter-examples and new frames of
reference that force the participants to rethink
the addictive inferences of their general theories.
Such a community can make progress toward ob-
jectivity, if what we mean by objectivity is a
more comprehensive understanding. For Peirce,
inquiry can make a qualitative difference in our
lives in bringing us a fuller understanding not
only of the world but of ourselves.

The progress that the community of inquiry
makes is dependent upon the ability of the par-
ticipants to look at the data afresh and so con-
ceive new frameworks in which to theorize.
Once the new framework is established, the in-
quirers cooperate in working out its implication
and in testing its consequences or results in the
world. What has been verified in old frameworks
rarely disappear altogether (although it conceiva-
bly could happen.) Often it has its counterpart in
the new framework but is seen in an entirely dif-
ferent way. Peirce insisted that the method of
communal inquiry was preferable to methods of
authority, tenacity or a-priority reasoning as a
way to come to know.

Knowledge, which itself is based on signs, can
be won only when the individual participants
identify with the life of the community. the
community of inquiry renews itself by placing all
inferences under the skeptical eye of the investi-
gators, who are dedicated to the search for coun-
ter-examples. The community has the drive to-
ward that ideal future in which knowledge is
secure and based on general metaphysical princi-
ples such as agapism. For peirce, the search for
truth and understanding in the spirit of humility
is one of nature’s most powerful means of mak-
ing the truth appear because right reason re-
quires respect for the facts of experience, and, at
the same time, it itself is a fact of experience
which must be taken into account. Experience
and nature then become our final teachers and
the correctors of all human theorizing.

Despite his rejection of Cartesianism and his
belief in fallibilism, Peirce never lost hope in the
ability of all human being to impress reasonable-
ness on the world. For him, it was this task that

sets human beings off from the animal world.
The process is slow and halting. The conclusions
are always fallible, but ultimately he thought
such inquiry would result in a more just, reason-
able world. This optimism is characteristic of the
pragmatic movement of the first half of the
twentieth century and it is just this optimism
that is questioned by modern philosophers to-
day.

To be a participant in a community of inquiry
is to voluntarily undertake communal reasoning
with others. Such reasoning involves probing log-
ical, ethical and aesthetic, and metaphysical as-
sumptions. Persons are signs or beings who are
not tied to the infallible instincts of the animal
kingdom, but beings who can control themselves
by means of norms and ideals they have come to
accept. To make a normative judgment is to crit-
icize. To criticize is to attempt to correct. To at-
tempt to correct presupposes a measure of con-
trol over what is criticized in the first place. For
Peirce, logics, ethics, and aesthetics deal with
three kinds of goodness and persons can begin to
understand the nature of this goodness by im-
mersing themselves in these disciplines.™

Peirce thought the higher development of per-
sons within the context of the community of in-
quiry is characterized by a dialogue that gives us
the means by which we open ourselves to the
pull of ideals. The ideal of concrete reasonable-
ness itself requires a radical openness to what
may confront the individual person, either in the
guise of another person or of inner thought. In
developing the habit of self-correction, the com-
munity of inquiry internalizes the disposition
never to ignore the different or foreign. To wel-
come the foreign, the novel, the alternative, is to
affirm the connection between concrete reason-
ableness and creative love.

The higher development of human reason, for
Peirce, is agapistic. Agapism is his third general
principle of cosmology. It affirms that the princi-
ple of evolutionary love operates in the universe
as a whole. Agape lets growth develop freely
without a predetermined goal but, at the same
time, growth is always toward a.perfected state
of concrete reasonableness. (Here we seem to be
on the ground of faith.) Peirce saw all of reality
as a continuum. Whatever is, for him, is part of a
continuum. The general habits of nature he saw
as moving toward the ideal convergence in
which, in an infinite future, the disharmony and
unreasonableness that we all experience in the
world will be transformed into reasonableness.
“Love, recognizing germs of loveliness in the
hateful, gradually warms it to life and makes it
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lovely.”15 It is the dialogue between persons with
different views, different frames of reference,
that provides the most important opportunity
for this creative process.

It is not by dealing out cold justice to the circle
of (either my tnterlocutors or) my ideas that |
can make them grow, but by cherishing and
tending them as I would the flowers in my
garden.16

Reason then is a form of love for Peirce. “Rea-
son as a form of love, seeing terms of reasonable-
ness in the irrational, gradually warms it to life
and makes it reasonable. What love is in the af-
fective domain, reason is in the cognitive sphere,
namely a creative process of generalization.”’” A
genuine community of inquiry manifests this
love in a variety of ways: love for the tools of in-
quiry, love of other’s ideas, love of truth, love of
each other as persons, love of the ultimate ideal,
love of the world. Such a community is never a
mere collection of individual selves or individual
ideas. It is always a living union of integrated
selves. The union of selves that constitutes the
community is analogous, to the coordination of
ideas that constitute an individual personality. In
this sense, the community of inquiry itself is a
person. Peirce never saw the individual partici-
pant as a private sphere. The communicative self
for him is the authentic self with its roots not in
reason alone, but in agape.

Peirce thought that nature has a purpose. In
this sense, he was a Hegelian. He saw nature as
evolving and we, as part of nature, are also evolv-
ing. The evolution itself is characterized by
chance, the brute element and reason that is sub-
sumed under agape. It is by means of love that
the mind develops and it is mind that makes na-
ture concretely reasonable. Only so far as the cos-
mos itself is mind, and so has life, is it capable of
further evolution. Love for Peirce was creative. It
issues in new ways of looking at things. Because
we are always in the process of evolving, we ex-
perience a need for love as we experience a need
for reasonableness in our lives. Peirce envisioned
the task of all persons to consist in consciously
contributing, by means of their own self-control
and self-correction, to the process of nature itself
becoming more reasonable. For him, evolution it-
self is driven by love and such love is circular. It
consists of impulses that project creations into
independence and then draws them back into
harmony.®

If a person should try to go against reason, ex-
perience itself will force her to recognize the ne-
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cessity for reasonableness. If she still resists, she
will destroy herself or be led to live a life of com-
plete bondage. Such a life is characterized by a
complete lack of self-control. It is unfree and, in
a sense, not human. Yet, we are at liberty to
choose how we want to lead our lives.

That is, the person can, or if you please is
compelled 10 make his life more reasonable.
What other distinct idea than that I should be
glad to know can be attached to the word
liberty1?

To be a moral agent implies autonomy, that is
the capacity for self-control.

What most influences men to self-government
is intense disgust with one kind of life and
warm admiration for another. Carefull
observation of men will show this; and those
who desire to further the practice of
self-government ought to shape their reachings
accordingly. Meantime instead of a silly
science of aesthetics, that tries to bring our
enjoyment of sensuous beauty... that which
ought to be fostered is meditation, ponderings,
day-dreams (under ccontrol) concerning ideals
— no, 1o, no, no! ‘Ideals’ is far too cold a
word. [ mean rather passionate admiring
aspirations.®®

Without such aspirations, without such love o
something higher than ourselves, the self will
never grow in reason. The moral task is self-
regulation in light of just these aspirations — as-
pirations that we have dreamed up for ourselves
with the help of our fellow inquirers. It is as if
we are the kinds of beings that must live for
something more than ourselves. In so doing, we
cooperate with nature itself in becoming more
beautiful.

For Peirce then, it is up to us to make the
world more reasonable. The summum bonum is
not action but concrete reasonableness itself.
However, it is human action that comes more
and more to embody those characteristics which
can be called reasonable. As we evolve and as na-
ture evolves driven by the creative powers of
love, communal reasoning comes to play a great-
er role in shaping and directing the future of na-
ture itself. Evolution then is reason progressively
manifesting itself. Again, nothing could be more
Hegelian. However, Peirce’s world is a far more
open world than Hegel’s. He leaves a great deal
of room for chance, human spontaneity, novelty
in this continual evolution. Reason consists in its
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governing individual events and without those
actual events, it would have no reality at all. It
also consists in being continually embodied in
facts that are themselves always open to inter-
pretation. It follows then that reason can never
be fully embodied since no number of events of
actual facts can ever fulfill its potentiality.

So thewn, the essence of reason is such that its
being can never be completely perfected. It
always must be in a state of inciptency, of
growth. It is like the character of a man which
consists in the ideals that he will make, and
which only develop as the occasion arise. Yet
in all his life, no son of Adam has fully
manifested what thee was in him. So, then,
the development of reason requires as a part
of it the occurrence of more individual events
than ever can occur. It requires too all the
coloring of all qualities of feeling, including
pleasure, in its proper place among the rest.?

In this schema of things, all human beings —
men, women, and children — hold a privileged
and unique place in the world. If reason is the
working out of ideas in the world, it follows that
to exclude a person from the conversation of per-
sons regarding matters of importance is to hinder
the evolution of reasonableness.?? As children,
women, and men in a community of inquiry,
persons are capable of cultivating dispositions of
tolerance, respect for others, self-control, self-
criticism and self-correction — dispositions that
may lead to reasonable actions. Women and chil-
dren, as well as men, need norms and criteria to
guide these actions. it is the discovery or creation
of these norms and criteria that we seek when
we do philosophy within the context of a com-
munity of inquiry. Such philosophizing is delib-
eration at a highly self-conscious level. It is not
an abstract endeavor. It is always related to the
universe we experience, the universe which we
can come to understand to some degree because
we arose out of it and are forever a part of it. The
communal inquiry is the basic stuff of education.

CONCLUSION: FEMINISM AND
PHILOSOPHY FOR CHILDREN

Although there is a literature on feminist phi-
losophy of education, one finds little stress on
the importance of philosophical inquiry in the
formative years of the next generation of citi-
zens. As important as the theoretical work in
feminist philosophy, sociology, political theory,

linguistics and literature is, feminist philosophers
need to develop a view of education that would
assure that the children of today have an oppor-
tunity to engage in philosophical inquiry within
the context of a non-sexist community of in-
quiry. Why¢ Because such inquiry is essential in
becoming an active participant in a democratic
society while at the same time being able to ap-
ply wise norms and criteria when making politi-
cal and social judgments. It has always amazed
me that feminist philosophers have been, till re-
cently, so uninterested in philosophy for children
as a means to bring about a non-sexist society. If
they have found the one particular curriculum
that was created unacceptable, I would have
thought that they would have been interested in
cooperatively creating an alternative curriculum
that would find its way into the public and pri-
vate schools of the world. If Peirce is right, such
an education is essential if women are ever to be
liberated and if sexism is to be overcome.

People who have been oppressed are often de-
nied access to the education they need to become
a strong voice in the dominant society. Peirce
was convinced that one needed to study deeply
the sub-disciplines of logic, ethics and aesthetics
if one were to gain the tools of autonomous
thinking. Philosophy for children aims to provide
children — half of whom are females — with the
opportunity to participate in philosophical com-
munities of inquiry where each person is respect-
ed as a potential source of insight, regardless of
one’s sex. The children of today are the citizens
and leaders of tomorrow. To the extent that
they have been educated to think well, to the ex-
tent that they can apply well thought out norms
and criteria to the judgments they make, to that
extent they will be responsible for creating
strong democracies where the voices of women
are given equal consideration. Such education is
essential if one is to think of the possibility of
bringing about a world of international under-
standing and peace.

Philosophy for Children focuses on the doing
of ethical, aesthetic and logical inquiry. It makes
possible for young persons the opportunity to
see issues from many different perspectives,
while at the same time to always consider the
normative question — what ought to be. The
classroom community of inquiry, guided by the
ideal of concrete reasonableness, is a means of
preparing children to think in terms of context,
criteria, consequences, while at the same time
giving them the opportunity to create new
norms, criteria and ideals with which to guide
their lives. Such practice aims to create disposi-
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tions essential for the formation of responsible
children who are able to inquire collaboratively
about matters of importance.

Classroom communities of inquiry result in an
almost immediate positive consequences in
terms of relatedness, participation, relevance and
respect for persons. Feminists have been strong
in their critique of traditional philosophy from
many perspectives. Keller and Bordo have ques-
tioned the Cartesian assumptions of philosophy,
Lloyd, the male bias of reason that has been
handed down through the centuries; Moulton,
the adversarial method that philosophers have
used to do philosophy; Code, Jaegger, Gould, Bai-
er, Daly and Ruddick, the separation of episte-
mology and ethics; Pateman, McKinnon and
Hawkesworth, the male bias of political theory
and Schor, the emphasis of the general at the ex-
pense of the particular. The male bias in philoso-
phy is evident not only in what the discipline
deals with, but in what it has chosen not to open
for inquiry. Until recently, the perspective of
women and children have not been taken into
account at all. In summary, feminists have high-
lighted three major weaknesses of traditional
philosophy: (1) lack of relevance to the personal
experience of over half the population of the
world (2) embeddedness in an alienating male-
oriented tradition and inaccessibility due to jar-
gon and style.? One of the reasons one would
think that feminists would find philosophy for
children appealing is that it attempts to avoid
these negative aspects of traditional philosophy
while at the same time laying stress on collabora-
tive inquiry, respect for all persons, reasonable-
ness, relevance and good judgment. Philosophy
for children i an attempt to overcome the dichot-
omy between practice and substance in philoso-
phy and in so doing revitalizes the discipline be-
yond what we would have every thought
possible.

Like Peirce, modern feminist philosophy, pos-
its that love has an epistemic role to play in the
doing of philosophy. It is this same love that ena-
bles very different people in a community of in-
quiry to share an intellectual pursuit in a com-
mitted, rigorous and collaborative fashion.
Although some feminist posit that this love is
erotic rather than agapistic, like Peirce they stress
that it is a source of power — that which drives
persons to desire to know, understand and seek
wisdom. Peirce tells us that we should love the
tools of inquiry as we would a new bride. It is
love that makes possible a bridge between partic-
ipants in an international community of inquiry
who bring very different world views to the en-
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terprise — a bridge that can eventually be the ba-
sis for some mutual understanding of that which
makes them similar and that which makes them
unique. It is a sense of shared love acting as an
epistemic force that can temper individualism
and enable many to overcome differences that of-
ten block a more comprehensive understanding
of the issue under inquiry.

The claim that love is essential for understand-
ing and wisdom is not new with Peirce or femi-
nism. Plato, himself, eventually came to accept
that in the end knowledge required a very puri-
fied form of love. It is no accident that in the
Symposium Socrates learns this lesson from Dioti-
ma, the wise woman.

The liberation to be found for all children in
doing philosophy well during the formative years
of their education is of utmost importance to-
day. Le Doeuff points out that “the most lively
philosophical attitude possible is in harmony
with a certain feminist tradition “because it pro-
vides the possibility of questioning the dominant
values of the society and sets up the possibility
of opposition and change.”? Philosophy for chil-
dren is not a political ideology. It does not aim to
get children to think that they must oppose the
dominant values in the society. Rather, it aims to
give children the tools that they need to think
for themselves about what is essential in creating
a better world for themselves. Children who do
philosophy well know how to question what
most people take for granted and to measure
what is against what they think ought to be.
Such children have been provided with the intel-
lectual tools they need to become potential
agents of change for the better. But nothing is
guaranteed. If it were, there would be no sense in
aiming to develop children’s autonomous think-
ing. .

Although we might have many reservations
about Peirce’s faith in nature’s inevitable reason-
ableness, we assume in philosophy for children
that an education in excellent thinking within
the context of the discipline of philosophy and
the community of inquiry is a necessary first
step in the evolution of a more reasonable world.
Peirce warned us over and over again: Do Not
Block the Road to Inquiry!!His own philo-
sophical works laid out much of the theoretical
foundation for an education that would aim to
transform the classroom into a community of in-
quiry. Modern feminism is also committed to an
education of inquiry in the hope that it will lead
to the creation of a more just society. There is a
real pragmatic sense in which neither philosophy
for children nor feminism can retreat to the post-
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modern world of the text with its sense of
hopelessness and resignation. Even if we do not
have Peirce’s optimism, even if we do not have
his faith in the inevitability of concrete reason-
ableness, it seems to me that we owe it to our-
selves and the rest of nature to act as if the world
can be more reasonable, can be more just, given
the right education of the future citizens of the
world. Such a world would be very beautiful.
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