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E| ew materials for doing philosophy with
school children are always welcome, and

: the more so when they come from places
memmaesn Other than the United States. The book-
lets discussed here dome from Australia, one of
the many countries in which Philosophy for Chil-
dren seems to be taking root. Chris de Haan and
San MacColl, from the University of New South
Wales, offer us the Philosophy for Kinder Kids Kit
— a set of four booklets designed to be used by
the classroom teacher, together with story books
already in existence.

The authors of these materials, like others of us
around the world, aim to help children develop,
in their sense of themselves and in their thinking,
through discussion in a community with their
peers. Their goal, and the assumptions which
gude the development of materials, would be fa-
miliar to, and assented to, by the teachers and
professors the world over who work in the Philos-
ophy for Children vineyard:

Teaching philosophy at school has immense
value because it builds self esteem and contrib-
utes 1o the development of independent think-
ing, good judgment and reasonableness. We
are laying the foundations here by learning to
give reasons, to formulate questions and to ar-
ticulate ideas. (Philosophy for Kinder Kids
Kit, p.2 in all books.) (Hereafter referred to
as PKK kit.)

The program will be familiar in many aspects
to those who are acquainted with the program of
the Institute for the Advancement of Philosophy
for Children developed by Matthew Lipman and

his associates. The authors envision children sit-
ting together, learning (or recalling) the story in
a shared experience, expressing their interests,
raising their questions, and talking about them.

The PKK kit consists of four booklets, each
center on a general topic. The topics are: Being
Somebody, Making Connections, What's Fair, and
Using Our Brains. For each topic, four themes are
selected for concentration. For example, Being
Somebody is approached through themes —
“What’s My Name¢,” “Being Yourself,” “Making
Believe,” and “Belonging.” For each topic, three
books are specifically suggested which bear im-
portantly on the topic. All three might be used
with a class, or one of them, or other bocks
might be chosen. Additional books are listed for
each topic, and there is a master list at the the
end of each booklet. Many of the books are ap-
propriate in more than one context. For example,
a book which is central for one topic may be list-
ed among “Other Books” elsewhere.

Discussion plans suggest questions consid-
ered to be of help in exploring the interests of the
children. Some relate specifically to a particular
story; others are more general and might be ap-
propriate to any discussion of the topic. These
tend to be quite open. There are also exercises
related to each topic, which tend to call for more
structured responses. Further, there are activi=
ties, a particularly worthwhile part of the pro-
gram. Young children have need of much physi-
cal motion, and of work with concrete materials.
The activities generally provide both. There are
games in some cases, and in others, projects in-
volving music, paints, and other materials. Exer-
cises and activities tend, furthermore, to suggest
various ways in which all the children in a group
— even those reluctant to form questions or
comments — are given turns. They are asked to
give their names, for example, or to tell a favorite
food, to to name a neighbor in the circle.

Looking over the lists of story books, one notes
that most have been published in Australia, and
one would guess that the authors are Australian.
(The remaining books bear British publication
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data; however, some of the authors are Ameri-
can.) In a recent issue of Analytic Teaching (Vol.
12, No. 2, April 1992) Jen Glasser of the Victoria
Association of Philosophy for Children spoke of
the strong interest among members in finding lit-
erature with Australian settings, and avoiding
American backgrounds. These books seem to
suggest just such a criterion in choice of materi-
als. This would make them especially suitable for
Australian schools, though, of course, it might
tend to limit the uses to which they could be put
in others countries — in the United States, in
particular. The program, however, is not neces-
sarily tied to just one set of books. The approach
would be adaptable to other stories. Any teacher
or librarian well acquainted with books available
‘locally would probably be able to suggest plenty
of substitutes for the stories listed in the kit.

The authors mention, in the introductory ma-
terial, their aim of using Australian stories for
teaching philosophy to children. They also com-
ment that the books are likely to be familiar to
children already, or to become so easily. It will
not be necessary, they point out, to assume abili-
ty to read. This last hardly seems a serious con-
sideration. We adults, heavily schooled, accus-
tomed to dependence on print for wide areas of
our knowledge, tend to overemphasize the im-
portance of reading for young children. OF course
it is vital to their future development that they
learn to read. But we ought not assume that un-
til they do, they are without means of learning.
Young children, after all, have been learning
‘widely, eagerly, for all of the four or five years
before they enter school. They have been learn-
ing by hearing (as well, of course, as through
their other senses). They are, in fact, probably
more likely to remember what they hear than
what they read, at such a young age. With that
in mind, one might consider use of unfamiliar
materials as well as of known stories, and espe-
cially of those that might stretch the children’s
understanding and imagination.

As has previously been mentioned, along with
stories, a variety of ways are suggested for their
use. Generally there are questions about the sto-
ries especially recommended, and in addition
what are titled discussion plans, exercises, and
activities. The way in which these are presented
may well suggest a self-contained program,
which need only be opened and used. The gener-
al introduction “Philosophy for Kinder Kids” does

say:

This kit is intended for use by kinder teachers
who have experience in, or 4 commitment to,
teaching philosophy in schools. It is designed to
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be used in a classroom community of inquiry and it
assumes that the teacher has some background in phi-
losophy. (PKK kit, all booklets, p.1)

That assumption is nowhere repeated or
spelled out. The teacher without any philosophi-
cal background, and without any experience in
the ways in which a community of inquiry can
work, may well find use of these materials a frus-
trating experience.

The discussion plans in particular present a
problem. They are presented as a program, three
or four questions to a story. In the introduction,
however — a general introduction included in
each of the four booklets — there is emphasis on
having children raise the issues and develop the
agenda of the class:

After the reading, the children raise questions.
It is their questions which focus the class
procedure.

This point is reiterated:
The children are asked what interests them, or
puzzles them, or what questions they have.
(PKK kit, all books, p.3)

The teacher who concentrates on the materials
rather than the introduction, who has no prepar-
ation other than that given in the materials
themselves (a definite possibility), may plunge in
with the discussion questions supplied, reducing
greatly the children’s participation in developing
the agenda. Certainly the teacher may some-
times achieve a genuine group discussion in pur-
suit of clarification of an issue which arises from
children’s questions. But one would wish to see
some more emphasis on adequate preparation of
teachers who are to be introducing philosophical
discussion to young children.

In sum, The Philosophy for Kinder Kids Kit of-
fers a useful suggestive approach for use with
young children. Existing children’s story books
are used, but the program does not merely sug-
gest talking about stories. There is given a clear
idea of worthwhile topics to develop. The activi-
ties seem worthwhile in themselves, and in stim-
ulating teachers to think of other questions and
activities. Teacher preparation is a problem that
should be considered. In particular, there’s a need
to stress openness to give children opportunities
to set the direction of the discussions.

Ruth E. Silver teaches Phxlosophy for Children
in Philadelphia, PA.
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How to
submit’

Analytic Teaching is produced on Desktop Publishing using Apple Macintosh Il and
Macintosh Classic personal computers. We are able to read and convert ASCI! (text
only) files genaerated on any computer using 3-1/2" or 5-1/4" “floppy” disks. If you
have an IBM or IBM-compatible computer, we are able 1o read files directly from your
word processing program (such as WordPerfact, WordStar, efc.) without converting
to ASCIH,

BY DISK — Preferred method

The disk should contain only the file of the article you are submitting. Include with
your disk one print-out (to paper) of your article as ASCIl conversion removes all
formatting such as footnotes, bold or italic faces.

Please print on disk label

~
1. The type of computer (brand name) used to IBM
generate the disk. WordStar
. Jane Doe
2. The name of the word processing program Phone 1-123-456-7899
you used. FAX 1-123-456-7889
3. Your name

4. Phone and/or FAX number
where you can be reached
(In case disk was damaged in transit
or is otherwise unreadable.)

BY PAPER — Still fashionable

For those who do not have access to computers, we are able to read standard
typewriter or cther letter-quality type to desktop using OCR (optical character
recognition) software. Send a typed original of your article in the usual fashion to:

Richard “Mont” Morehouse  or David Kennedy

Viterbo College Child and Family Studies
815 South 9th Street Northern-Michigan University
La Crosse, WI 54601 U.S.A. Marquette, Ml 49855 U.S.A.
Phone: 1-608-791-0280 Phone: 1-906-227-2368
FAX: 1-608-791-0367 FAX: 1-906-227-1549

Manuscripts should be prepared using the Publication Manual of the American
Psychological Association, Third Edition, as it is a simple and straightforward
approach which will accommodate both international contributors and contributors
from different disciplines.

Al citations should be placad within the text in parentheses. For example: (Jones,
1990) for the recognition of an idea or (Jonas, p. 23, 1990) for a direct quote.
References should be cited both in the text and in the reference list and ordered
alphabetically by the authors’ surnames. . _

For detailed information on APA Style refer to Publication Manual of the American
Psychological Association, Third Edition.
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Analytic Teaching from its first issue, set out a broad agenda within the context of
Philosophy for Children. This tradition continues. Areas of interest to readers and
contributors included Philosophy for Children teachers and teacher trainefs biit also
‘included those interested in the role of narrative in teaching and learning, liberation
pedagogy, Vygotkian psychology, and cognitive science, among other areas. The
broad agenda might be defined as reflective teaching and community inquiry. These
two areas will continue to be the mainstay of contributions to Analytic Teaching. .

The journal, shaped by the interests and talents of its readers and contributors, will
build on these areas. The editors see the journal as having a social as welfas an
educational agenda. We will be publishing atticles, classroom dialogues, research
reports, stories, reviews, and essays. Anattictic Teaching will explore the role of
various disciplines and subdisciplines in articulating a broad agenda. Such areas as
history of childhood, the literature of childhood (including fiction, poetry, memoirs and
film), history of philosophy, social and cultural issues, the works of particular
philosophets, cognitive psychologists, and the history and philosophy of education will
be integrated within the agenda of the journal.

The editors are looking for articles of aimost any length which address the areas or
audiences outlined under the broad umbrella of the mission statement. “Articles” include
the following: reports on program implementation, theoreticalthought pieces, classroom
dialogues, essays, original poems relating to children or written by children on
philosophical topics, and book reviews. The style of the writing we are looking for might
be called “informal” academic, that is, scholarly but as much as possible, jargon free —
addressing the reader as a co-learner and working toward a community of scholars
within the confines of a journal. Analytic Teaching has a readership at all levels of
public and private education scattered throughout the world. Contributors should keep
this audience and the mission statement in mind as they consider which pieces to
submit. The journal, as a rule, accepts only original articles not previously published.
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