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general, to lead a better discussion on issues of ‘‘how we
think’’. The Mind’s New Science might sharpen our curiosity
about what our students have to say. Careful observation
and listening to philosophical discussions of students can
provide insight into student thinking especially when coupled
with a perspective on some of the philosophy and cognition
(See the Analytic Teaching issue on transcript analysis).

Drawing on the Artist Within is, as Crane states in her
review, more than a book about learning to draw or teaching
others to draw. It is a book about the creative process and
based on some of the research mentioned in Gardner’s work.
What might interest readers of Analytic Teaching is
Edwards’ discussion of the language of art of drawing as
well as her extensive review of the literature of creativity.
Edwards integrates her knowledge of art with knowledge
of teaching and her understanding of her own creative pro-
cess coupled with “‘book’’ knowledge of creativity. Much
of what she explores invites us to first come to grips with
our own artist, and next to bring forth the artist in our
students. We are invited to do this not to train another Van
Gogh but to further our understanding of students and their
thinking processes while giving them another opportunity
to both better understand the material being presented and
to express that understanding in a fuller, more comprehen-
sive way. Edward offers us tools for teaching. Tools that
many of us did not know we could use and which some of
us barely knew existed.

Toward an Interactionist Theory of Cognitive Dysfunc-
tion and The Research Project on Interactive Formation of
Learning Difficulties point us in a different direction. These
works point us not to student nor to task nor to teacher;
they point us to interaction, to that place between student,
teacher and task. Jerome Bruner’s work on how children
learn to talk might be instructive here. Bruner observed and
documented with hundreds of hours of videotape that it is
the mother and the child that teach the child the mother
tongue. The child and the mother initiate questions by
looking, pointing and by the use of words. The mother and
the child engage each other in a complex dialogue of mean-
ing. Bruner sees language learning in much the same manner
as to the researchers at the University of Turku see teaching
and learning, that is, as a process of interaction. Even
though many teachers would agree that teaching and learn-
ing are an interactive process, our teacher training often
directs us toward one side or the other of this interaction
and provides few tools for understanding teaching and
learning as an interactive process. The two works under
discussion here provide that beginning place for understand-
ing interaction between task and teacher. Equally as impor-
tant, these works point to some ways in which teachers might
take an active role as classroom researchers, ways in which
teachers might actively contribute to understanding the
teaching/learning which goes on in their classrooms.

In summary, right brain and left brain, knowledge of
epistemology and its contemporary expressions in cognitive
science, the interaction between student, teacher and task



all contribute to the understanding of the teaching/learn-
ing process. Perhaps we will never have the ‘‘total picture”’,
never be able to unravel all the problems of learning, define
all the qualities of good teaching. These works alone and
together shed some light on the process of learning/think-
ing. Perhaps more importantly, they stimulate us to think
about possibilities.

Richard Morehouse
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